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Forward   

During the summer of 2019 I was traveling between projects across the UK. This was in an effort to illuminate my own 
understanding, as a child and family psychologist, of how local communities are attempting to reinvigorate human systems 
in the face of current world challenges. I fell upon Cae Tan. I was visiting the farm during a field trip facilitated by the Centre 
for Alternative Technology.  Our group meandered through the farmland with Tom (the Founder, Director, and Lead Grower 
at Cae Tan) whilst he shared his expertise and love of this place with a gentle yet sharp passion and vision for the future. I 
experienced a man with heart at the centre of his work, a great deal of experience gathered across people and place, and a 
vision that was integrated, ambitious, whilst realistic and graceful. This was clearly not a man with any other driving force 
for his work than that of care and appreciation for the living world.  Speaking in nature’s language, he was getting behind 
the story of recovery, and Cae Tan was clearly the manifestation of this.   

 

During our Tom led travels we were introduced to Franchesca and her land-based enterprise. Franchesca walked us along 
beautiful beds of salad leaves. I was taken by the colour and careful cultivation of this biodiverse beauty that was now 
expressing nature’s abundance to Franchesca. She had manifested a small, integrated, and thriving enterprise that ticked 
all the boxes for care. As Franchesca described to us her technique, with a fine balance of expertise and humility, she 
illuminated how the farm supports, at a micro level, care for self, care for the land, care for relationship, and care for the 
wider living world.  Tom then spoke to us about Lizzie, a Cae Tan grower from the early days who started with no horticultural 
experience and now, along with being tough competition for Tom with regard to skill and expertise, runs her own successful 
cut flower business in synergy with the land. 
 
We then stopped for lunch together and whilst situated outdoors amongst the farm’s growing delights, the wonderful  
Jessie (Cae Tan’s Education Officer) bounced on the scene. Her bubbly childlike exuberance coupled with an obvious 
commitment to a pedagogy steeped in a love for children and forward-thinking education, allowed for an encapsulating 
presentation of the Sustainable Schools Programme’s story so far. To a child and family psychologist seeking solutions to the 
systemic issues integral to the current state of play around mental well-being in the country and the global climate 
emergency, I was buzzing to get on board in bringing to light the current outcomes of the programme and supporting it’s 
potential for growth. This programme needed a keen and supportive observation of its process and impact which I suspected 
was much more far reaching than Jessie and Cae Tan were taking credit for.  I was deeply grateful when, upon offering to 
take this on, was welcomed as a supportive and necessarily critical friend to the programme.   
 

This report communicates the findings and consultation outcomes of phase one of the evaluation for the 
Sustainable Schools Programme, which was completed in February 2020. Just as we were re-emerging from the 
winter to embark on the second phase, the UK went into a nationwide lockdown in response to the global 
pandemic and so activities were halted. I am reluctant here to simply call this a pandemic of Covid-19. As we can 
see now, one year on, this pandemic has been much more than that of the virus itself. It has accelerated, where 
it has not created, profound difficulties in mental, emotional, physical, and spiritual well-being across the UK 
human population, whilst illuminating the underlying crisis at play through the living world with our shared 
Global Climate Emergency. If there is one key observation that I have sensed at the level of heart, mind, and gut 
over the past year it is the frailty and instability of our current human system. The beauty herein is that 
throughout the past year, although the schools programme has paused, Cae Tan has continued to be in service 
and I am very humbled here to take us back in time in this report whilst we prepare to move into the second 
phase of evaluation as schools return. There is hope here that this represents the resilience of the programme 
both in terms of meeting the needs of the living world and fostering a hope that we do not simply return to usual 
business with regard to supporting human systems, but rather pioneer a scope for positive and exciting change 
in care, education, and enterprise.  I hope you enjoying reading about the project as much as I have enjoyed 
exploring it.  



 

 

3 

 

Contents 

Background and context ………………………………………………………     4 

Evaluation aims and objectives……………………………………………….     5 

Methods of enquiry and analysis……………………………………………..     6 

Programme description………………………………………………………...    7 

Findings – Thematic Analysis 

 ‘Attachment to people and  place’……………………………………..     9 

 ‘Accelerated learning environment’……………………………………    10 

 ‘A rich and varied experience’………………………………………….    11 

 ‘Creating a legacy’………………………………………………………     12 

 ‘Gathering momentum’………………………………………………….    13 

 Children’s voices…………………………………………………………   14 

  ‘Stepping out of comfort zones’ 

  ‘Being inspired to grow food’ 

Current and Future Evaluation Strategy……………………………………..   16 

1) Establishing the programme mission (Theory of Change)………    16 

2) Review of current status…………………………………………….    17 

Conclusions and next steps…………………………………………………..    26 

 

Table 1 8 Forms of Capital (resource analysis) ……………………………………. 18 

Table 2 A Focus on Resilience Building ………………………………………………. 25 



 

 

4 

 

Background and Context 

 
Cae Tan is a Community Supported Agriculture (CSA) Project based on the Gower Peninsula in South 

Wales. The project grows and supplies fresh, package free produce to members on a weekly basis 

throughout the year. Cae Tan’s methods for growing and supplying food to the local community are 

grounded in the values and principles of agroecology, inspired by biodynamics, and ultimately aims to 

support and develop local food sovereignty and food security through sustainable food production.  

 

A key element of Agroecology is that knowledge around locally viable sustainable food production 

methods is passed down through generations.  Cae Tan thrives through the dedicated employees, 

trainees, and volunteers that spend time on the project, where knowledge is passed down from the 

older generation to the youngest in the local area. The Sustainable Schools Programme is at the heart 

of this, with an aim to promote healthy eating, increase knowledge and understanding around 

environmental sustainability, develop skills in food growing, and ultimately to create a legacy of children 

inspired to become the food growers of the future.  

 

Since Cae Tan was established there has been a focus on involving local schools in training and 

education activities. This has been centred around primary schools in some of the most deprived areas 

in Swansea where food security, diet, and food knowledge, is poor.  Another characteristic of these 

target schools is around poor academic attainment and significant social, emotional, and behavioural 

difficulties when compared to the wider population.  By involving such schools in the programme it is 

expected that a range of positive outcomes are achieved through scaffolding the resilience of the 

individual child through to the local community and the local ecosystem and biosphere as a whole.  

 

Given the current climate crisis which is now becoming well recognized on a global scale, education 

programmes around environmental sustainability and food security capture the zeitgeist of our time. 

The pressure is indeed on to address these important issues, and the Cae Tan Sustainable Schools 

Education Programme is becoming recognized as being at the heart of this effort in the local area.  

 

 

 

 

““Though the problems of the world are increasingly complex, 

the solutions remain embarrassingly simple.” 

― Bill Mollison Founding Father of Permaculture 
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Evaluation Aims and Objectives 
 
The Sustainable Schools Education Programme with Cae Tan has been running now for 5 years, with a 

concerted effort to grow and develop to meet the needs of the local community. The literature around 

the potential benefits of similar projects across the UK is prolific, with high quality research and 

evaluation emerging to support hypothesized outcomes. It is beyond the scope of the current report to 

provide an in-depth overview of this however it is without doubt that the evidence base around building 

resilience at the individual and community level is present.  

 

This evidence supports the potential for this project, and with the recruitment of a dedicated Education 

Officer, Jessie Kidd, to head up its development at the beginning of 2019, the initial evaluation has 

highlighted one amongst many conclusions – Cae Tan means business! Her involvement over the past 

year has fine tuned the programme, bringing a level of professionalism and a marriage of knowledge 

and expertise both as qualified teacher and ‘climate enthusiast’ that has brought the programme to a 

place that warrants comprehensive exploration and evaluation strategy development.  

 

All social programmes benefit from a good evaluation and a key set of objectives.  This supports the 

development of the programme both in terms of identifying limiting factors, areas for improvement, as 

well as making sense of what is working and why.  Indeed, the time is now for the project to move into 

a significant phase of growth and so it is important to iron out these objectives. Ultimately, for the 

project to do so, it needs time, space, and financial backing. It is thus hoped that this initial evaluation 

will allow for potential stakeholders and funders to be confident in getting on board with driving the 

project forward.  

 

 

 

 

 

 

 

 

 

 

Evaluation Aims and Objectives: 
To develop key themes from qualitative data to explore:  

• the acceptability and feasibility of the programme 

• what is working and why 

• barriers to progress and growth 

To develop a Theory of Change  

To provide information to potential future stakeholders 

To provide recommendations going forward 
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Methods of Enquiry and Analysis 
 

The current evaluation was carried out by the author using a strategy centred around qualitative 

research methods and principles of Empowerment Evaluation.  Thus they have taken up the role as 

“critical friend” in this context – to provide constructive feedback and to support the development of a 

future strategy that empowers those involved in delivering the programme to evaluate outcomes and 

processes with rigour, honesty, and integrity.  

 

The majority of findings are based on initial interview data. Individual interviews were conducted with 

teachers who were involved in the project alongside their class from 4 out of 5 schools, with Cae Tan 

Grower, Founder, and Director, Tom O’Kane, and Education Officer, Jessie Kidd. Child focus groups were 

conducted with two schools, and child questionnaires were completed by one full participating class. 

Interviews were then transcribed and coded to build upon common themes across interviewees which 

are presented in this report. Information was also gathered from previous funding applications 

provided by Cae Tan staff.  

 

As themes emerged it was noted that common elements pertaining to the resilience literature and 

evidence-based resilience programmes for children and young people were emerging. In keeping with 

this some initial reflections are presented with regard to how the programme may meet the ‘Ten Key 

Points of Resilience Building’ which are used to evaluate a range of programmes being delivered across 

the UK (see Table 2).   

 

In addition to this, the author looked for themes emerging in relation to the 12 key permaculture 

principles to explore the sustainability of the programme. Permaculture is a school of thought, theory, 

and methods that is used to develop sustainable human systems by using the principles of natures’ 

design. Given the context of the programme and its key aims and objectives it was felt that this was a 

suitable lens to explore findings through. Permaculture is grounded in the ethics of ‘Earth Care’, ‘People 

Care’, and ‘Fair Shares’ and so was seen to be a particularly appropriate marriage and shared ethos with 

Cae Tan and environmental sustainability objectives more generally.  

 

The 8 forms of capital (see Table 1) were also used to identify the resources being provided by the 

programme, and also in thinking about both short term and long-term outcomes in the Theory of 

Change (page ).  This may be a helpful way to look at how capacity building is measured as the 

programme develops.  
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Programme Description 
The Sustainable Schools Education Programme teaches pupils how to grow ingredients to make their 

own pizzas and soups ‘from seed to plate’. Using a variety of collaborative games, hands on activities 

and discussions, Cae Tan Education Officer delivers sessions within school grounds, at the Gower 

Heritage Centre and at Cae Tan’s fields. Pupils consider their perception of farmers, the impact of food 

miles and packaging, the role of pollinators, learn to identify vegetables (and taste them freshly picked) 

and create their own school farm.  In 2019 the project was delivered to 152 pupils (5 classes of children 

aged 6-11) and 20 staff across 5 primary schools from deprived areas of Swansea.  In addition, parental 

engagement activities and assemblies reached over 1000 pupils and 65 parents/carers. 

 

Visiting the Cae Tan Farm Fields 
The opportunity to visit Cae Tan fields has been a highlight of the programme providing pupils with rich 

experiences including a walk through a tomato forest, tasting fresh produce, meander through the 

stunning Gower countryside, picking strawberries, drinking fresh herb tea, helping with farm activities, 

playing in nature and an historical agriculture talk from our inspirational lead grower, Tom. Pupils also 

meet and talk with farm employees, trainees and volunteers to inspire them to possibly become the 

growers of the future. These experiences are particularly valuable as the majority of pupils we worked 

with had never visited the Gower despite living just 10-15 miles away. 

 

 

 

 

 

 

 

Visiting the Gower Heritage Centre and Baking Pizzas 

During this visit children are immersed in local history; they learn, hands on how to winnow and grind 

wheat to make flour and bake bread. The pizza element of the project culminates with a celebration 

day where pupils from the whole school bake pizzas outdoors in a wood fired oven using fresh vegetable 

toppings grown themselves and/or from the farm. Parents, family members and carers are invited to a 

special class assembly to listen to their experiences and share their food stories. 
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A Soup Celebration Day 

All pupils get an opportunity to harvest their school grown vegetables, wash, peel and chop them before 

making them into two delicious soups. This wonderful event is shared with family and friends who have 

been invited into school to join their children. During the day, they produce a collaborative piece of 

work entitled “Friendship Soup” where they consider the important ingredients for healthy 

relationships and construct a recipe for others to follow.  
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“With the four core purposes being ethically 

informed citizens the drive is from the 

government level but as a school its something 

we’re trying to push forward over the next year 

or two so it’s got meaningful links to that – 

having something that means something 

tangible to them, that’s been really valuable – 

not just words and high falutin language” 

                                             Teacher 

 “They built little relationships with these 

people and honestly they were so nice, patient, 

especially with some of our children they didn’t 

have those previous experiences” 

                                            Teacher 

“Jessie – she’s really good, she’s really good – I 

think she told me she was a teacher so she 

knows how to interact with the kids which is a 

big thing because if you have someone coming 

in who doesn’t have experience with children it 

can be a different kettle of fish” 

           Teacher 

 

 

  

A Sense of Belonging 
All stakeholders highlighted a strong sense of belonging, valuing the 

relationships forged and what they represent.  A shared ethos around 

environmental sustainability and understanding of the needs of the 

local community with regard to social deprivation, inequalities 

around health, limited opportunities, and access to the land and 

outdoors is driving the commitment to the programme, in addition to 

the educational and learning benefits.  

Collaboration and Cultural Competence  

Attachment to People and Place 

People as Capital 

A key strength of the programme is around the people 
that belong to Cae Tan.  There is a sense of Cae Tan staff 
and volunteers across generations fulfilling a 
‘parenting’ role through the Sustainable Schools 
Education Programme. The people are highlighted as 
one of the biggest and most valued resources. 

School staff really value the expertise and nurturing 

offered through the project. There is a sense of being 

‘attached’ to the project in this regard and depending 

on the project for growth around shared goals and 

values.  

Bringing Professionalism 
The lead teacher and co-ordinator of the project is 

sincerely valued by teaching staff for her skills, 

knowledge, and expertise. She is the key person seen 

to be the ‘parent’ in the project.  Her work was valued 

for being professional and organized which contributes 

largely to the “smooth running” of the programme.  

 

 

Subthemes: 

 
    Valuing & Prioritising Sustainability 

Shared Ethos 

Appreciating Generations 

     Community Integration 

People as Capital 

Engaging with Ease 

Bringing Professionalism 

Valuing Connections 
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Accelerated Learning Environment 

 

                                                         Spiritual Capital 

Appreciating Outdoors 

All school staff and the Education Officer talked about 

the importance and value in outdoor learning, particularly 

for those children who rarely access the outdoors. It was 

greatly appreciated that they were able to step outside of 

their usual ‘place’ and to access fresh air and open 

spaces on the Gower Peninsula. The programme has a 

strong focus on lots of physical activity which was 

incorporated into as much of the learning activity as 

possible.  

Stress Reduction 
A key factor that appeared to be driving the outcome 

around positive behavior was around stress reduction, 

due to the learning environment and indirect teaching 

strategies. Learning was in the form of games or 

exploration, and generally positive affect was 

experienced by all. Teachers also noted how they were 

able to take a step back, and to observe and interact with 

their students as opposed to needing to ‘manage’ their 

behavior.  This was greatly appreciated and was noted 

to be contributing to positive teacher well-being. 

“I’ve got a lovely video of these boys that were to go 

down the hill to do some weeding and they chose to 

roly poly all the way!” 

   

 

“We played a lovely game out in a woodland area, it 

was a lovely game on air miles and then I actually 

took that game to other staff and said this is a really 

good idea, you can adapt it for different ages” 

Teacher 

“they enjoy being outside, there’s nothing better than 

when they go outside and are learning outside, they’re 

just happy when they’re learning outside and most of 

the activities that Jessie did within the school if we 

could we were outside” 

                                 Teacher 

“learning through play, being active, and 

incoroporating a sensory experience is at the heart of 

my teaching pedagogy” 

   Jessie  

“They’re a bit more free outdoors and they don’t 

have to be as quiet a they do in the classroom so it’s 

giving them more of a chance to be themselves 

rather than being contained within a 

classroom” 

   Teacher 

                                           

  

Subthemes: 
 

Appreciating outdoors 

Feeling Free 

Stress Reduction 

Positive Emotions  

Prosocial Behaviour 

“our emotional 

environment deals with 

our motivations” 

 

Learning in the Flow of Fun 
There was strong agreement that the learning environment allowed children 

to both feel ‘free’. No behavioural problems were experienced across 

schools during sessions and children expressed pleasure and enjoyment in 

their learning. This was particularly valuable for those children who struggle 

to meet social and behavioural expectations in the classroom. This provided 

them with an opportunity to relax, be themselves, and build their self-

esteem. Learning appeared to be ‘incidental’ in nature with children 

ultimately  enjoying themselves and being fully present. 
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Nature as Teacher 

Through these experiences, nature did the talking.  A 

theme of ‘unveiling mysteries’ highlighted the 

children’s sense of awe and amazement as they 

experienced the realisations that nature offered them. 

Nature challenged their expectations in a non-

confrontational way, allowing them to ‘step out of 

comfort zones’ through a ‘hands on approach’.  

Teachers discussed how there was little need to 

convince children or deal with the usual resistance 

around learning, particularly when trying new foods.  

This also allowed for teachers to be able to take a 

moment to breathe, and to embrace nature 

themselves. 

 “I mean, you can show them all this in a science 

lesson but actually seeing it and doing it” 
              Teacher 

      

      

      

  

A Rich and Varied Experience 

““I really like the fact that its been so varied. Lots of 

experiences, lots of hand on experiences, different 

venues, different places to visit – and a cohesive 

message all the way through”. 

                            Teacher 

“especially for the children of [school name], they 

don’t get to do these kinds of things. If we don’t 

make it happen who’s going to make it happen?” 

                                                   Teacher 

“one child literally eats nothing but chicken nuggets 

and chips.  With us he was able to extend his 

positive risk taking behaviour and tried raw 

beetroot, raw onion, tomatoes, and strawberries. 

He didn’t like them all but progress has already 

been made” 

                                                             Cae Tan Teacher  

“and they say ‘aw I don’t like that’ but they haven’t 

tried it – ‘well try it’ – especially when it’s so fresh 

coming out of the ground and then they taste it and 

‘oh wow’”.  

                      Teacher 

“that’s the thing they say they don’t like this and 

they don’t like that but when they’re pulling it out 

the ground and munching away it’s all good” 

                                             Teacher 

 

  

New Experiences 
The opportunity for new experiences, and the diversity of these experiences, 

was seen as a key strength of the programme. This was linked again to the 

socioeconomic status of many of the children involved, who would otherwise 

be unlikely to access these. From going to the farm, visiting the Gower 

Heritage Centre, to growing food in school and making a healthy pizza. This 

linked to a sense of responsibility within schools to provide these 

opportunities for the children which is reflected in the new core curriculum, 

where experiences are at the heart of learning.  

Experiential Capital 

 

 Subthemes: 

 
· Nature as Teacher 

· Unveiling Mysteries 

· New Experiences 

· Being Amazed 

· Giving it a Go 

· Creating Opportunities 
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Cascading Knowledge 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

“a few weeks later we had the school nurse in – it was 

healthy eating and she was talking about food groups 

– it was amazing how that had transferred to another 

area, their knowledge of it cos they’d already done it 

– I was surprised that they had the knowledge they 

did and the nurse had said “oh you know a lot” 

                                                                                Teacher 

“lighting a spark or an interest and something to 

think about when they come back into school, and 

them asking lots and lots of questions and trying to 

follow it up, that’s been quite valuable – more 

questions than I can answer” 

                                                                                 Teacher 

“I want children to question and ponder why they (or 

their families) make the choices they do.  I ask them 

more questions than I answer for sure” 

                                                   Cae Tan Education Officer  

  

 Subthemes: 

 
Food for Thought 

     Cascading Knowledge 

Inspiring Futures 

Ethical Entrepeneurship 

A Whole School Approach 

  

  

A Whole School Approach 
Teachers talked about a whole school approach both in terms of how the programme was 

impacting positively on the school as a whole, and around a vision for the future. 

Knowledge was being filtered through the school through teachers talking to one another, 

sharing ideas and activities, and developing the school garden. Children were also noted 

to be benefitting from what they had learned on the programme by using this information 

in other areas, such as when they were speaking with the school nurse about healthy 

eating. It was clear that knowledge had been acquired and was being utilized to maximise 

effects. 

Intellectual Capital 

  

Creating a Legacy  

 

Food for Thought  

The style of teaching on the programme is centred around giving 
children ‘something to think about’ and creating a condition of curiosity 
within them. This has been noted to then be transferred back to the 
classroom, where they enquire about their ‘wonderings’ and seek out 
more information from teachers independently. This indicates an 
intrinsic motivation in the children to learn about food growing and 
environmental sustainability following sessions, and a natural sparking 
of interest”  

Inspiring Futures 

As well as there being ‘food for thought’ around future learning and 
sparking curiosity, this also reached to ideas about children’s future 
vocation. This was seen to be a ’good fit’ again for the new curriculum 
around entrepreneurial learning, being ethical members of the 
community, and also in becoming local food growers for both 
vocational and personal food sovereignty. This was seen to be 
particularly important given the characteristics of many of the children 
reached by the programme, in relation to limited academic abilities and 
the associated need to consider a range of ‘alternative’ possible future 
careers. It is possible that this also contributes to an improvement in 
child self-esteem and overall resilience.   

“on the farm visits, children think ‘oh right’, all that stuff they’ve been 
learning about they actually see it all happening around them and 
they come and work with us and do different jobs.  So they go away 
realising ‘oh yeah people do grow food’ and that is a possibility for 
work. It’s not this mysterious thing that happens in another country”        

                                                                                    Tom (Cae Tan Founder) 
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Gathering Momentum 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

A Need for Time and Space 

Taking Ownership and Integrating 
the Curriculum 

For those schools that participated, teachers recognized the 
importance of taking ownership in their roles with regard to 
maintaining food growing in schools outwith the involvement of 
Cae Tan staff. This is a key goal should the programme become fully 
sustainable, and for the effects to be maintained and momentum 
to continue. Children need to experience success in growing food 
in school and teaching staff understand that the regular 
maintenance and nurturing of the work initiated by the Cae Tan 
staff must be achieved for long term success. Teachers have 
discussed how this can be achieved through the integration of the 
programme within the core curriculum. 

Teacher Well-Being and 
Experiencing Pressure 

Key barriers to the above largely lie around the pressure already on 
teachers to what sometimes feels like the need to achieve the 
impossible. Despite a keenness to prioritise the project and a 
shared ethos and enthusiasm, teachers feel extremely limited with 
time and have expressed an experience of always feeling the need 
to account for everything they do, through the process of ‘ticking 
boxes’.   

However, it has been identified that teacher well-being is 
supported by involvement in the project through the accelerated 
learning environment, nature connection, and the myriad ways 
that the project contributes to stress reduction for all. This 
demonstrates the potential for the project to also meet teacher’s 
needs. Further planning together is required to support this, and 
the evaluation has recognized the need for Teacher Well-Being to 
be at the heart of the collective vision.  

  

  

“I think with the new curriculum we’ve got to take these 

things into account this year – it is time – it’s finding the time 

to carry on these things, it would be great but it’s, the reality 

hits home when you’re in class and you’ve got all these things 

– I think it’s had such a positive impact though – it’s all about 

learning experiences now – so whereas books are important 

and work, but even more important than that are the 

experiences – I think it will be a priority” 

                           Teacher 

“we’re lucky in this regard because as a staff we think that’s 

the way that teaching should be anyway – the problem we 

have is finding the time” 

                                 Teacher 

“I really want the programme to tick as many school 

curriculum boxes as it can as schools are given so many 

responsibilities and I have great empathy with teachers” 

                   Cae Tan Teacher  

  

A Collective Vision 

Alongside there being a shared ethos, providing an enthusiastic foundation for the programme, 

there is also a collective vision for the future.  School teachers are keen to prioritise the essence 

of the programme with regard to school food growing and environmental sustainability, and to 

design around this as part of the new curriculum, which is expected to be fully integrated by 

2022. Schools involved have expressed a ‘Striving for Land’ and need for outdoor space to grow 

food and to be supported in developing food growing successfully as part of ‘usual business’. 

There has been some preliminary discussion and planning activities with Cae Tan around a ‘5 

year plan’ to realise this, with financial limitations being the key perceived barrier in relation to 

land acquisition and staffing to support the process.  

 Subthemes 

 
A Collective Vision 

Integrating the Curriculum 

Ticking Boxes 

Taking Ownership 

Striving for Land 

Time as Limitation 

Teacher Well-Being 
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Children’s Voices 

Changing Attitudes 

The children’s attitudes towards eating fruit and vegetables 

appeared to be built around three key components: past 

experience of not liking fruit and vegetables; fear of the 

unknown about things that they have never tried; learning 

about the positive aspects of eating fruit and vegetables from 

adults. 

Although the latter contributes to external motivation to eat 

fruit and vegetables (based on seeking approval, 

understanding adult expectations, and having the ‘facts’ 

presented to them), their intrinsic motivation, being largely a 

condition of fear, was to avoid eating the fruit and veg. What 

the programme appeared to offer in this regard was the 

positive and fun accelerated learning environment within 

which fruit and vegetables were being presented to them, 

which changes their emotional environment. They become, in 

the flow of fun, more able to step out of comfort zones, take 

risks, and in some cases abandon their preconceptions and 

associated fears.   

Because of the more than subtle differences in the flavour of 

the food compared to that bought in local supermarkets, 

coupled with their connection to what they were eating 

through ‘Nature as Teacher’ and their pride in what they have 

grown, a ‘beginner’s mind’ around tasting new foods appears 

to be emerging, with previous preconceptions beginning to 

dissolve.  

However, this change in attitude appears to be specific to Cae 
Tan and the Sustainable Schools Education Programme, and is 
yet to generalize into everyday eating habits.  

  

  

  

  

“aw yeah, at the farm we had poly tunnels and we got to taste cabbage and 

peas and tomatoes. Cae Tan’s tomatoes are lush…. 

- aaawww I love them! 

 - yeah same 

 - because Cae Tan grow them themselves, and the ones you buy from the shop 

are hangin’…” 

- I don’t like fruit and veg miss, but I like Cae Tan’s” 

     -Child Focus Group 

“we like eating Cae Tan Food….tell them they’re the best! 

     Child Focus Group 

“        when you put it on it was like strings of cheese but when we took it out     

it had melted…. 

- Yeah lovely 

- It was lovely – I remember at one pont I was sitting thre and I had a 

pepper attached to some sweetcorn, attached to something else – I 

picked it off and ate it and it was so good” 

              

                                                         Child Focus Group (talking about pizza making) 

“I thought I wouldn’t like it, but it was lovely” – Child in Focus Group 

“We tried vegetables that I’ve never tried before like beetroot, carrots, and 

now I like carrots and beetroots” 

  

Stepping Out of Comfort Zones…. 

...and an Emerging ‘Beginner’s Mind’ 
‘The Beginners’ Mind’ is a concept used in Mindfulness programmes that refers to having an attitude 

of openness, eagerness, and lack of preconception when approaching a subject. Indeed, ‘mindful 

eating’ is an activity that is encouraged, whereby the individual approaches eating a type of food as 

if it is the first time that they have tried it. When we approach activities with a beginners’ mind, there 

is much more potential to change our attitudes about the activity.  Attitudes that have developed 

through past experience.  Although the children initially talked about how they did not want to eat 

the vegetables, and made statements like ‘I don’t like vegetables’, they described eating the food 

from the farm as if it was the first time they had ever tried it, and separated eating these fruit and 

vegetables from the ‘usual business’ of healthy eating in general.   
 



 

 

15 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Children’s Voices 

Respecting and Connecting to Nature 

Children demonstrated a knowledge and understanding 

around a range of sustainability issues, and a respect for the 

importance of different living things and ’how nature works’ 

in times in spite of their own discomforts. They showed 

understanding around the use of pesticides and preservatives 

in food when it travels, and also around pollinators and how 

important they are for the survival of nature, including human 

beings.  

“No but I mean it’s a good, I mean I don’t like insects myself 

and I’m frightened of wasps but you know they need a life as 

well and no bees, no vegetables, no animals, no us” 

“Bees are scary for (child’s name) but they help us pollinate” 

      

      

    Child Focus Group 

Some misunderstandings were apparent about what the 

children had learned, highlighting a need to consolidate 

learning out with Cae Tan sessions, and to check out 

understanding. For example, when asked about what the 

children had learned about food miles during one of the focus 

group interviews they responded: 

“maybe they put all the fruit and vegetables from different 

places, maybe they get all their apples from different places, 

they deliver the food to different countries and different 

people, they deliver to like 200 people, but they’ve only got 

a small community” 

  

  

  

“well you can start off with not knowing anything about 

growing vegetables and then you start growing vegetables 

and it ends up that you love it and you want to be a gardener 

when you’re older” 

 

“well if you learn it you can carry on doing it and it will be 

more fun, and you’ll like save money, and its like a healthier 

diet, with carrots and potatoes and stuff like that, you can’t 

grow like a beef steak can you? Unless a scientist invents it”. 

 

“if you’ve tried it by age ten and you’ve liked it you can keep 

doing it” 

 

“the farm, it’s a life learning skill, but it’s going to be hard” 

                       - Child Focus Group 

  

Stepping Out of Comfort Zones…. 

...and Being Inspired to Grow Food 
Children that were involved in the programme have demonstrated being inspired 

to grow food at school and at home, although less so in relation to the latter. 

They also talked about growing food in the future as a job or hobby. Their 

motivations around this were varied and demonstrated a developed 

understanding of the benefits of food growing in relation to having tastier food, 

saving money, and being kinder to the environment. They also talked about 

experiences that may be off putting, in relation to the discomfort they felt in 

waiting for the food to grow, the hard work involved, and physical discomfort 

due to different weather conditions.  
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Current and Future Evaluation Strategy    
The current evaluation used the strategy of Empowerment Evaluation.  This is an approach that aims 

to increase the likelihood that programmes will achieve results by increasing the capacity of 

programme stakeholders to plan, implement and evaluate their own programmes. This is achieved by 

taking a three step approach: 1) Establish the programme mission (develop a Theory of Change),  

2) review the current status, 3) Plan for the future through developing an evaluation strategy and 

providing recommendations for moving forward (Phase 2).  

 

1) Establishing the Programme Mission - Theory of Change 
The Theory of Change was developed initially based on interviews with both the project’s Founder, 

Director and Lead Grower, and Education Officer.  This was then built upon following the development 

of themes from interviews with teachers and children.  

 

The Theory of Change initially considers the current situation on a wider scale (Ecosystem Analysis) and 

the factors that are driving this situation. It then highlights the resources that the project invests and 

the specific activities carried out on the programme. Short term outcomes in relation to 

learning/cognitive, and social, emotional, and behavioural development are considered, followed by 

the expected wider, long term expected impacts should the programme be sustained.  

 

 

Conditions (Ecosystem 
Analysis) 

What We Invest 
(8 forms of capital) 

Activities and 
Processes 

Outcomes 
Learning/Cognitive 

Outcomes 
Emotional and 
Behavioural 

     Impacts 
 (Long Term) 

Health Inequalities 
Poor Nutrition 

Childhood Obesity 
Selective/Restrictive Eating 
Low levels physical activity 

 
 
 

 
 
 
 
 
 
 
 

 Increased knowledge 
around fruit & 
vegetables and healthy 
eating 
 
Increased desire to eat 
fruit and vegetables 

Increased consumption of 
nutritious food 

 
 

Reduction in 
childhood obesity 
and chronic illness 
 
Improved cognition 
and learning abilities 

  
Poor Food Security 

Limited access to locally 
produced organic food 

 
 
 
 
 
 

 Increased knowledge 
and skill re: food 
growing 
 
Increased knowledge of 
environmental 
sustainability 

Increased food growing in 
schools 

 
 
Improved pro-
environmental behaviour 

 
Improved Food 
Sovereignty/Security 
 
Reduced Carbon 
Emissions 

 
Poor Academic Attainment 

Poor literacy 
Future employment likely 
limited to low paid work 

 
 
 
 
 

 Improved life skills (ie. 
cooking, teamwork) 

 
Increased 
aspiration/inspiration 
for local food growing 
and ethical enterprise 

 
 

Increase in self-esteem and 
positive sense of the future 
 
Improved skills in emotional 
regulation 
 
Stress reduction 
 
Increase in pro-social 
behaviour 

Improved 
employment 
prospects 
 
Increase in local 
ethical enterprise 

 
Social, Emotional, and 
Behavioural Difficulties 

Additional support needs 

 
 
 
 
 

 
 
 
 

Increased knowledge of 
CSA model and 
agroecology 
 

Improved classroom 
behaviour/engagement in 
learning 

 

Improved academic 
attainment 

Limited New Experiences    Sense of belonging & new 
child/adult relationships 

 

     SOCIAL 

DEPRIVATION 

 

ECOSYSTEM/ 

BIOSPHERE 

CRISIS 

 

Community 

Supported 

Agriculture 

(CSA) 

 

(Agroecology) 

Eating nutritious 

food during 

sessions 

 

Whole school 

soup and pizza 

making 

Accelerated 

Learning 

Environment 

Visit to Gower 

Heritage Centre 

Farm Visits 

Environmental 

Sustainability 

Games/Activities 

Food Growing 

Activities and 

Teaching 

 

Material 

Equipment 

Financial 

Social funding 

Intellectual 

Agroecology 

Knowledge 

Social 

Connections 

Spiritual 

Presence & Flow 

Experiential 

Expertise 

Cultural 

Local Heritage 

Living 

Food, land, soil  
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2) Review of Current Status 
The current status of the programme has been explored through the use of the themes presented in 

this report alongside further discussion with those co-ordinating the programme, and examination of 

previous funding applications. It is considered through the use of the ‘Ten Steps to Getting Outcomes’ 

associated with the empowerment evaluation strategy: 

 

1) What are the needs and resources? 
 
See Table 1.0 – 8 Forms of Capital 

There is a clear abundance of resources that the programme has to offer in relation to both Cae 
Tan and school settings. What is clear is that such abundance is maximised and a great deal of 
which is already present and being utilised as part of wider ‘usual business’ activities in both 
settings. However, financial capital is limited in that it is provided on a yearly basis which is 
hindering project planning and growth.  There is also potential to maximise the resources within 
the wider local community and to create links to support the programme and wider school food 
growing activities.  
 
What is not captured through the use of the 8 forms of capital is ‘Time as Limitation’. There is a 
clear wish to fully plan and integrate around the resources and programme potential however 
there is a perceived lack of time by all involved to be able to do so. If this is not addressed, there 
likely will be a consistent leak of ‘energy’ (resources and positive outcomes) which will not allow 
for future growth.  
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Form of 
Capital 

Abundance Limitations and Leaks 

Financial 
 
(see breakdowns 
of project 
costings in 
appendix) 

Yearly social funding grants* 
 
Local schools entrepreneurial ‘marketplace’ activities 
 
 
 

*Year 2 of 5 limited involvement due 
to no funding 
 
Unable to plan for growth due to 
limited funding on a yearly basis 
 
Considerable time leaked on a yearly 
basis searching for potential funders 
and completing applications 

Material 
(Raw materials, 
products, 
structures) 

Cae Tan have used their own equipment both at the farm 
and when visiting schools 

Project requires a structure/shelter 
at the farm to allow for visits to be 
productive during wet and windy 
weather 

Living 
(soil, water, 
animals, plants) 

Cae Tan’s own land and produce are used for the project  
Produce is high quality, biodynamic 
Soil is very well cared for and understood 
Biodiverse ecosystem on the farm – providing abundant 
habitats for range of species 
Some schools have growing space 

Limited green space in schools 
(urban area) 
 
Insufficient land to allow for large 
scale school food growing and long 
term food security 
 

Cultural 
Capital 

Shared ethos with schools and local community (see 
appendix for relevant local policy) 
Values nested in Agroecology 
Sharing stories on the Farm 
Gower Heritage Centre 
Local schools entrepreneurial ‘marketplace’ activities 

Not fully recognised by local 
government re: shared ethos results 
in loss of information 

Experiential 
Capital 
(embodied 
‘know-how’) 

Abundance of experience embodied across generations at 
Cae Tan 
Some teachers have experience in food growing and 
environmental sustainability 
Some teachers lead on eco and sustainability roles in 
schools 
Education Officer is teacher, play worker, and ‘sustainability 
enthusiast’ employed by Cae Tan specifically for the schools 
programme 
Grandparents in local community have previous experience 
of food growing 
Local pizza making entrepreneur visits school 

Some teachers feel a little 
overwhelmed and out of their depth 
with regard to food growing due to 
lack of experience (and time) – 
leading to loss of yield and 
experience of success in sustainable 
food production.  
 

Intellectual 
Capital 

Education officer is a qualified teacher 
School teachers have wealth of knowledge and experience 
re: core curriculum and how to integrate the programme 
Abundance of knowledge at Cae Tan re: sustainable food 
production 

Current limited community links (ie. 
School health, psychological 
services, mental health services etc). 

Spiritual 
Capital 

Nature connection and connection to the land 
Learning in flow – child and teacher presence (mindfulness) 

Teacher well-being requiring 
support 

Social Capital Strong connections between schools and Cae Tan 
New relationships valued 
Some parental involvement during soup making assembly 
day 

Limited parent/grandparent  
Community links/integration is not 
maximised 
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2) What are the goals, target population, and desired outcomes? (Goal Setting) 
 

See Figure 1.0 – Theory of Change 

In addition to the proposed Theory of Change outlined above, the Resilience Framework for 

Children and Young People has been considered when exploring possible future outcomes.  

 

Table 2.0 indicates the 10 Key Points for resilience building used to evaluate resilience 

programmes and how the themes that emerged through the evaluation indicates that these 

outcomes may be supported by the programme. 

 

3) How does the intervention incorporate knowledge of science and best practices in this area? 
 

In addition to the aforementioned resilience building literature, there is a great deal of scientific 

literature pertaining to nature connection, agroecology, and the benefits of food growing in 

schools. A further thorough overview of the scientific evidence base that informs the 

programme content and processes is required as part of phase 2 evaluation activities. 

 

4) How does the intervention fit with existing programmes? (Collaboration and Cultural 
Competence) 
 
The programme has strong similarities to other programmes that focus on school food growing 
and farm to school links. It would be beneficial for the project to link in with these and to learn 
from larger scale projects. 
 
There is agreement amongst stakeholders that the programme will fit well with the wider New 
Curriculum for Wales. This requires further planning and support which needs time and space 
to do so. It would be helpful to link in with the ‘Children in Permaculture and Education’ network 
to explore this, and to look at other models of full curriculum integration.  
 

5) What capacities are needed to implement the programme? (Capacity Building) 
 

The United Nations has defined capacity as 'the ability of individuals, institutions, and societies 
to perform functions, solve problems and set and achieve objectives in a sustainable manner.' 
The current evaluation was conducted through the lens of the 12 principles of Permaculture 
Design with a view to exploring the development and  sustainability of the programme. The 
following begins to explore this with a view to setting the stage for more thorough exploration 
in phase 2 of the evaluation. 
 
 
1) Observe and Interact 

 
The current evaluation has used this principle to explore the programme’s current 

status by engaging in discussions with stakeholders and using qualitative research 
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methods to ensure that the data is ‘observed’ scientifically. The themes and findings 

presented in this report demonstrate that the programme is paying close attention to 

the content and process of programme delivery. 

 

2) Catch and Store Energy 
 

Knowledge and skills developed through programme delivery are evidenced to being 

‘stored’ through ‘cascading knowledge’ and a ‘whole school approach’.  There have 

been some leaks in energy highlighted in relation to the maintenance of school food 

growing and obtaining a yield and so the flow of energy is somewhat blocked. The key 

reasons for this are around time pressure, teacher confidence, and teacher stress. 

Suporting these issues through programme development will likely allow for the initial 

outcomes of the programme to be maintained. Clear communication is also important 

to ensure that this is successful.  

 

A further ‘leak’ of energy is apparent due to the transition between teachers after the 

summer holidays. Clear communication, handovers, and wider integration into the 

curriculum will likely make way to solving this issue. There is also a need to incorporate 

some activities to allow for school food growing to be taken care of over the summer 

holidays.  

 

3) Apply self-regulation and accept feedback 
 

The theme of ‘Taking Ownership’ highlights the need for schools to adopt a more leading 

role in maintenance of food growing in school. This is accepted by teachers however it 

is also noted that teaching staff are under a great deal of pressure to meet all targets 

and extensive needs of the children that they support, particularly given the local 

demographic with regard to social deprivation. It is important that this feedback is 

accepted by Cae Tan and the wider school system, and that teacher well-being is 

prioritised as a means of mobilising positive change for sustainability. 

 

In hearing the children’s voices, it is important to incorporate the feedback to ensure 

that intrinsic motivation to grow and eat fruit and vegetables is maintained and 

developed. It is possible that by not doing so, initial attitudinal changes will be lost, and 

less likely to result in long term behavioural change. 

 

4) Obtain a Yield 
 

As mentioned above, in order to obtain a yield with regard to food production in schools 

there needs to be some development around how to incorporate the work required into 
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school’s ‘usual business’. A  further barrier to obtaining a yield is with regard to the 

theme of ‘striving for land’ and the schools’ needs to have ample growing space to be 

able to provide meaningful food security and to become self-sustaining in this regard. 

 

5) Use and value renewable resources and services 
 

Due to the very nature of Cae Tan and it’s work, as well as the shared ethos around 

sustainability, the nature of resources used is considered a great deal, with as little use 

of fossil fuels as possible and an inherent respect for the land, soil, and biodiversity. 

Previous consideration of the ‘8 forms of capital’ highlights how many resources are 

present in abundance and constantly renewing and growing as the programme is 

delivered.  This is supported by the themes that emerged through interview analysis (i.e. 

Cascading knowledge, people as capital). There is a clear marriage apparent in findings 

around the resources used for the programme and those that are produced.  This 

highlights a spiral of abundance, a key pattern and process inherent in the intelligent 

design of the natural world.  

 

Fossil fuels have been used for class bus journeys to the farm.  

 

6) Produce No Waste 
 

Upon preliminary review it is apparent that there is little waste produced through the 

delivery of the programme, although this requires more thorough observation in phase 

2. Some waste could be considered conceptually in relation to potential for yield (food 

not successfully grown in school) not being fully realised due to time constraints and 

lack of teacher confidence.  

 

 

7) Design from Patterns to Details 
 

The programme has been designed around a deep understanding of the ‘bigger picture’ 

in relation to practices in agroecology, patterns in social deprivation and associated 

health outcomes (particularly the Adverse Childhood Experiences (ACES) literature), and 

the wider sustainability picture from a whole systems perspective, identifying food 

sovereignty to be at the heart of the design. There is a sense that the programme is 

organic and responsive in its nature, indicating that it is part of a bigger whole, and 

designed around creating a legacy to serve future generations.  A further indicator of 

this is the initially observed incidental effects of the programme in relation to well-being 

and cascading knowledge.  
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8) Integrate rather than segregate 
 
As well as the integration of the farm and school community there is a clear drive towards 
further integrating the programme into the core curriculum. There are also further activities 
being considered that can help to link the programme with the wider educational activities 
of Cae Tan. Cae Tan trainees have supported teaching the children, and there have been 
natural connections made with wider service structures, such as discussion with the visiting 
school nurse. Local school entrepreneurship has been linked to the programme and there 
are enthusiastic considerations to develop this by school-based stakeholders. Further 
integration is recommended of family and school life around the programme, involving 
parents more thoroughly in the process so as to avoid a leak in knowledge, attitudinal and 
behavioural change, and improved social and emotional well-being.  
 
It is also recommended to further integrate with other school link services in health and 
social care. This will support capacity building and long-term programme sustainability.  
        
 
 

9) Use small and slow solutions 
 
The programme has now been running for 5 years and has developed at a pace appropriate 
to the ‘bigger picture’. Although it can be enticing to develop with a pressing speed and 
scale when attempting to impact an emergency situation, it is essential to strike a balance 
between this and allowing for outcomes to embed and emerge at a pace that ensures 
constant observation and design. The programme has thus far been tweaked where 
required and has been responsive to the needs of stakeholders and the wider context. There 
is a sense of gathering momentum with a barrier to this in a need for time and space. It 
may be interesting to consider how this interaction may have been working during the 
programme’s infancy to allow for the necessary balance around speed and scale to be 
achieved. 
 

10) Use and Value Diversity 
 
Children experiencing a range of individual differences in relation to age, culture, and 

neurodiversity were involved in the programme.  A diverse range of activities were used in 

the delivery of the programme across a wide range of people and places. Biodiversity is 

considered as a core principle in teaching and is modelled as the heart of Cae Tan’s practices. 

Children tasted a wide range of different foods and interacted and learned about diverse 

life forms in the living world.  

 

11) Use and Value Edges and the Marginal 
 
The edge effect in the natural world points to the place where two systems or habitats meet 
as being where it is most productive, relating closely to the power of diversity as at the 
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‘edge’ is where it is seen to be the greatest. This highlights the force behind organic 
interactions and collaboration at the edge and so the programme being ‘there’ is important 
for capacity building. Previous points 9) and 10) demonstrate that there are many edges 
around which the programme is present and recommendations are made to further develop 
this principle into programme design. It is also important to observe incidental outcomes 
on these edges, as well as understanding that this is where there is also most potential for 
increasing pace and associated problems.  
 
 
 

12) Creatively Use and Respond to Change 
 
At a macro-level, development of the programme is a direct response to the degradation of 

the biosphere, climate change and the consistently emerging associated social issues. At a 

process level, the programme is delivered very flexibly and appears to be able to respond 

‘in the moment’ to change in the needs of the system that it serves. This is essential when 

considering the change and associated pressures on schools and teachers, as well as that of 

the farm. Lesson plans are very flexible whilst ensuring necessary structure, content, and 

process.  

 

Covid-19 – The next phase of the evaluation will further consider how the programme 

responds to the needs that have emerged out of the covid-19 pandemic. Current planning 

for the next delivery is underway with this as a key consideration.  

 
 
 

6) How will the Programme be Carried Out? (Planning) 
 

See ‘programme description’ and above re: covid-19 pandemic.  
  

7) How will the quality of implementation be assessed? (Process Evaluation) 
 
Phase two of the evaluation will consider this in more detail with regard to programme fidelity.  

Factors to be considered are the use of lesson plans and various other processes that can allow 

for quantitative evaluation as well as supporting replicability of the programme, which will be 

essential for capacity building.  

 
8) How well does the intervention work? (outcomes and impact evaluation) 

 

Phase two of the evaluation will identify and utilise appropriate psychometric measures for 

outcome measurement.  It will also extend the reach of stakeholders that are involved in the 



 

 

24 

 

evaluation process. Wherever possible outcome measures that are already utilised as part of 

usual business will be used in the evaluation strategy.  

 

9) How will quality improvement strategies be incorporated? (continuous quality 
improvement) 
 
Continuous evaluation activities will be incorporated into the design and delivery of the 
programme. The evaluation process will be fully integrated.  
 

10) If the intervention (or components) are successful, how will the intervention be sustained? 
(sustainability and institutionalisation) 
 
This requires further discussion in response to the learning and development generated 
following 2021 programme delivery. 
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A Focus on Resilience Building 

Table 2.0 

Key Point Associated Theme/ Evidence/Activities 

Have an adult they trust that helps them 
through life 

Attachment to People and Place 

Have support with getting the very basics 
in life, like food, clothing, transport, and 
housing 

Promoting food security and food sovereignty 

 
Actually access activities, hobbies, and 
sports 

Farm visits, Gower Heritage Centre visits, games and play 
A Rich and Varied Experience 
Learning in the Flow of Fun 
Appreciating Outdoors 

Have multiple opportunities to practice 
problem solving at home, school, and wider 
community 

Food for Thought 
Team games and activities 

Feel safe, and can be themselves in their 
homes, schools, and communities 

Accelerated Learning Environment 

Know how to calm themselves down and 
take charge of their feelings 

Accelerated Learning Environment 
Stepping out of Comfort Zones 

Know what they are good at and be proud 
of it 

Embracing Diversity 
Stepping out of Comfort Zones 
Inspiring Futures 
Accelerated Learning Environment 

Support other people, for example, through 
volunteering and peer mentoring 

Shared Ethos 
Valuing Sustainability 

Are supported to understand what they 
need to do to build their own resilience and 
support other people in their communities 
to build theirs 

Shared Ethos 
Valuing Sustainability 
Learning about food sovereignty and pro environmental 
beahaviour 

Know that all adults in their lives are 
enabled to help disadvantaged children 
build resilience, at any time in any place 

Attachment to People and Place 

Have help to map out a sense of future 
(hope and aspirations) and develop life 
skills 

Inspiring futures 
Building self-esteem 

https://www.boingboing.org.uk/wp-content/uploads/2017/02/bb-guide-to-school-community-resilience-programmes-2015a.pdf 

 

 

https://www.boingboing.org.uk/wp-content/uploads/2017/02/bb-guide-to-school-community-resilience-programmes-2015a.pdf
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Conclusions and Next Steps 
Further development of the Cae Tan Sustainable Schools project is being considered amidst an exciting 

time whilst schools are beginning to implement the new Curriculum for Wales, which is expected to be 

fully operational in schools by 2022 (although it is likely that such targets have shifted in response to 

the Covid-19 pandemic).  This presents an excellent opportunity for inter-agency planning around how 

the project can be embedded and ‘designed into’ learning that is unique to individual school settings, 

needs, culture and ethos. What is apparent at this stage is that the project is welcomed by all those 

who have been involved and already is experienced as a ‘good fit’ in relation to the afore mentioned 

plans going forward. Further expressed interest from multiple schools presents opportunities and 

challenges in relation to funding and planning, but one that is being embraced by involved stakeholders 

with great keenness and enthusiasm.   

 

Previous projects around food growing in schools have indicated that those most successful are those 

that are developed in the long term with a bottom up approach whereby there is not a specific 

blueprint of what needs to be done, but that knowledge and principles are integrated organically into 

the school ethos. This is a key consideration in relation to sustainability and capacity building and one 

that requires further attention when addressing the limiting factors that have been highlighted thus 

far. The big picture of social deprivation and climate breakdown is one that is tackled in myriad ways 

by public, private, and third sector organisations, where positive change can only happen with a 

collaborative approach.  This is fundamental, particularly in relation to food poverty. Both an 

opportunity and a challenge is presented in that the children are motivated to ‘eat organic’, but that 

such foods in their local area are of limited availability and high cost. It is necessary to consider how 

this issue is to be resolved by thinking about growth of the programme alongside wider system change.  

Indeed, there are discussions underway around developing a Swansea based CSA project as a means 

of addressing this issue, and for school involvement to be at the heart of this. This is an exciting prospect 

and demonstrates the commitment and ambition behind the delivery of the schools programme 

 

Attempting to evaluate the direct impact that the food growing project has across such a broad range 

of outcomes becomes more challenging in the future, particularly given that there is a call for 

integration into wider core curriculum activities, for example. However, through developing a theory 

of change which considers the processes by which it does so, it is still possible to ensure that robust 

evaluation is achieved over forthcoming years. As those schools already involved further develop the 

project in collaboration with Cae Tan, they can also set example and provide partnership for new 

schools as they are introduced. A well-established theory of change can be drawn upon as a means of 

ensuring that positive outcomes are achieved involving all stakeholders across health, education, 

agroecology, and sustainability/environmental projects.  
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